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President’s Corner

Sandra Lundak

Welcome to another year of growing and learning. I am Sandy Lundak, President of
The Oklahoma Association of Gifted, Creative, and Talented for the 2011-2012 year. My
predecessor and friend, Dr. Linnea Van Eman, has left me BIG shoes to fill. As school gets
closer, my anticipation grows. I get so excited about the students with whom I will be
working. I teach 6th grade math and pre-algebra to about 115 students each day, so I work
with a variety of students. It is a challenge I embrace gladly, as do many of you.

Last year was one of change and growth in our OAGCT organization. Linnea started
with a vision of unifying the State of Gifted Education in Oklahoma. I believe in her vision.
My goal is to help that vision grow along with its membership, and I am not speaking of
just numbers. We all need to grow or we wither and eventually fall along the wayside. Be-
fore we know it, the year is over and we have not grown as we should professionally. We
need to have a goal(s).

Linnea had a goal of the strengthening our state organization, something like a three
stand cord. She felt that Oklahoma Gifted Educators should communicate, collaborate
and cooperate (strand 1) with educators, parents and legislators (strand 2) to develop, edu-
cate, and inform (strand 3) those in our state. Our goal is quality differentiated oppor-
tunities for Oklahoma’s gifted children, legislative support for gifted education, and
statewide representation of highly qualified gifted educators.

When all three of these strands are working together, we are stronger for it. OAGCT
gives us, as educators, the framework for communication, collaboration and cooperation,
as evidenced by our newsletter, website, and annual state meeting. One of our goals is to
be a support for gifted services in our state. Our State Board has many experienced pro-
fessionals who have worked “in the trenches” and are willing to help you if you need it.
Our experience, expertise, passion to advocate for gifted students, and the unique per-
spectives we each bring can give provide ideas and options for your own situation. Please
send your questions or concerns to our newsletter editor (see the last page of this newslet-
ter), or you can go to our website for more information. Our goal is to use your questions
as a springboard for discussion, education, and growth.

We are open to questions from other educators, parents, and legislators. We will try to
answer inquires either in the newsletter, on the website, or with a personal response, de-
pending upon the nature of the question and if it reflects specific or general concerns.

During this upcoming year we, as a Board, will be working with others in the state to
grow and support teachers of the gifted by encouraging them with knowledge and practical
strategies for and about the gifted. We want to help parents by educating them about their
gifted children. We also need to educate our legislators and the general public about the
need for qualified, passionate, and caring teachers.

As I have already stated, Linnea, has left me with a great and worthy goal. If you are
reading this, you already have an interest. Please share with our organization any ideas
you might have about how we can continue our journey toward this challenging goal. I am
ready and set to begin another great year of growth and learning. Are you?
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Research Corner

Diane Montgomery, Ph. D.,
Oklahoma State University

The recent issue of Roeper Review is one that you may want to read. The articles cover research for whether or
not students who are gifted really want to work alone, philosophical and pedagogical values of gifted, characteris-
tics and competencies of teachers of gifted, and other interesting recent research. Here is a review of the research
on gender bias in gifted referrals.

This study was about the willingness of teachers to refer students to program options for learners who are gifted.
There were 28 teachers studied by these researchers who used mixed methods in the study. When given two simi-
lar profiles of male or female students, the males were more likely to get referred by the teachers. When the re-
searchers analyzed the reasons for the referral decisions, the male student was perceived as having greater poten-
tial for success. The female student was thought to be not socially ready for advanced work and other reasons
that were more negative. Yes, teachers, gender bias was once again shown to exist in this study. What might be
the continuing reasons for this?

Reference:

Bianco, M., Harris, B., Garrison-Wade, D., & Leech, N. (2011) Gifted girls: Gender bias in gifted referrals. Roeper
Review, 33, 170-181. DOI: 10.1080/02783193.2011.580500
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COURSEWORK FOR FALL, 2011 - ENROLL NOW!
Gifted Education and Talent Development

Oklahoma State University
OSU - Tulsa

Are you interested in learning more about the relationship of creativity to giftedness? Enrollment is open now for the
Fall Semester for a course that is offered on the Tulsa campus: Creativity for Teachers. The Fall Semester starts on
August 22 2011 and ends on December 16, 2011. If you are not an OSU student, you can apply to the Graduate College
to take this course as a special student. Contact Stacey Coleman in Tulsa (918) 594-8527 or go to the OSU website
www.okstate.edu.

EPSY 5663: Creativity for Teachers
Mondays at 4:30 p.m. — 7:10 p.m.
August 22- December 16, 2011
Diane Montgomery, Ph.D., Instructor

OSU - Tulsa

EPSY 5620: Practicum for Exceptional Learners This course will be offered through the OSU-
Tulsa campus for those students admitted to the Master’s degree program in gifted education. Contact

diane.montgomery@okstate.edu by August 25, 2011 after you enroll for your site assignment.
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Goal Setting:

A Tool for Parents, Teachers, and Students
by Gina Lewis

I have always enjoyed setting goals.
When I was growing up I reveled in the en-
thusiastic and imaginative discussions with
my friends and siblings about what we
wanted to do when we grew up. [ didn’t re-
alize it at the time, but this was my initia-
tion into a thought process that has served
me well. Setting short term goals and long
term goals for our lives is a beneficial tool for
parents, teachers, and students.

When my children were growing up my
husband and I would often ask them to
state aloud their 1-year, 5-year, and 10-year
goals for their lives. We felt this practice was
beneficial for our daughters’ mental well be-
ing as it helped them create an optimistic
focus on their futures. Looking back now
that my children are grown, I believe it was a
good practice in our home. Memories were
created as we discussed (sometimes with
humor) everyone’s different and various
goals and plans. In our family discussions
we always supported our daughters’ stated
goals, but we also reminded them that what
they were doing right now and the decisions
they were making this very day would affect
those goals. So, goal setting not only focuses
a child on a future plan, but if guided, it di-
rects them to connecting their future plans
to actions taken today, tomorrow, and the
day after.

As a classroom teacher I implemented
goal setting each year as I planned the cur-
riculum, projects, and field trips for my stu-
dents. I worked backward from May to Au-
gust, realizing that the best way to reach my
“May Goals” was to start in May and work
my way back to August as I filled in that 9-
month school calendar with all my plans for
that specific year. This is a chore I enjoyed

Volume 33, Issue 1

because it helped me begin my year with a

sense of being prepared in that I had men-
tally traversed the upcoming year. Teachers
know that flexibility is a great asset and that
goals/plans can and will be shifted accord-
ingly; however, I firmly believe that if the
goals are not initially set, much floundering
and unnecessary detours can derail a great
program.

Finally, goal setting for students is a skill
that needs to be taught and practiced in the
classroom, as it is not one that comes auto-
matically to all students. A couple of clicks
on “Google” can reveal many tips on goal
setting. Specific rubrics or simple jour-
naling are great ways to create goals. A class
discussion about goals is recommended to
set the stage for the process. There are ex-
amples included here, but you have to de-
cide what is best for your students and your
specific classroom. Keep in mind that this is
a worthwhile practice because learning the
goal setting process is an asset students can
use throughout their education and it trans-
lates into their everyday lives as well.

To get started setting goals, remember
the “SMART” acronym (Locke & Latham,
1990). Goals should be: S - Specific, M -
Measurable, A-Attainable or Agreeable, R
- Realistic or Relevant, and T - Time
bound or Tracked. I am including a basic
format that I like to follow. See table 1 be-
low: (Ylvisaker, Szekeres, and Feeney, 1998,
as cited in Wilmshurt & Brue, 2010). It can
be adapted accordingly to your specific
needs. In it, the goal setting and problem-
solving process is broken down into easy-to-
follow steps. Good luck, and begin the 2011-
2012 year with great goals in mind!
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Goal Setting:

A tool for Parents, Teachers, and Students
by Gina Lewis

Questions

What do I want to do/accomplish?

What materials do I need? List the materials needed.

If I don’t have them, where can I get them?

What tasks need to be done? Which should be done
first, second, next, etc.? List the tasks that need to be

done in the proper order.

Prediction How well do I think I will do? (scale 1-10)

How well does the teacher think I will do? (scale 1-
10)

Checklist 1: Did I get all the materials? If no, why

not? How can I solve this?

Checklist 2: Have I done all the activities on my list?

If no, why not? How can I solve this?

Review (self) Step 8 How did I do? (scale 1-10)
Step 9 How well does the teacher think I did? (scale 1-10)

Review (project) Step 10 What worked?
Stepl1 What didn’t work?
Step 12 What will I try next time to make it better?

Note: The prediction stage may not be appropriate for very young learners.

Source: Ylvisaker, M., Szekeres, S., & Feeney, T. (1998). Cognitive rehabilitation: Executive functions
(p. 244).
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Millicent Min, Girl Genius
By Lisa Yee

A Book Review by Dana Hardy

“TI have been accused of being anal retentive, an
overachiever, and a compulsive perfectionist, like
those are bad things. My disposition probably has a
lot to do with the fact that I am technically a genius.
Unfortunately, this label seems to precede me wher-
everIgo.”

Millicent Min, Girl Genius, by Lisa Yee, looks at
the asynchronous life of a profoundly gifted elev-
en-year-old girl the summer before her senior
year of high school. Millicent views herself as “an
independent” citing Maddie, her grandma, as her
best (and only) friend. Millicent finds it difficult
relating to children her own age, but can’t quite
fit in with high school students that are five
years older and a foot taller . She looks forward
to taking a summer poetry class at the local col-
lege so she can make friends with students who
are her peers, use proper vocabulary, and won'’t
think of her as a dweeb. However, Millicent dis-
covers students in college aren’t much different
than high school, and the only person that
wants to be her friend also wants Millicent to do
her homework.

Encouraged by the school psychologist to pro-
vide a more normal and well-rounded childhood
for Millicent, her mom signs her up for a sum-
mer volleyball league. Millicent is horrified won-
dering, “What could I possibly learn from volley-
ball, other than the fact that I am uncoordinat-
ed, unpopular, and unable to see any merit in
the folly of it all?” But life is full of surprises
and Millicent meets a new girl, Emily, who wants
to be her friend. When Emily invites her to
spend the night, Millicent is filled with elation
and panic. She sets about planning her conver-
sations and working on her spontaneous laugh.
Reflecting on other social incidents where she
had been scorned or used, she also makes a
conscious decision to hide her academic gifted-
ness and try to appear as a “normal” child.

Though the characterization of Millicent may
be a little extreme, gifted children may identify
with some challenges she faces. Halsted (2002)
stated children books can help meet the social
and emotional needs of gifted students. While
nonfiction provides intellectual enrichment, fic-
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tion can provide emotional growth. According to
Halsted, bibliotherapy, using reading to provide
guidance in the solution of personal problems,
gives opportunities to discuss important issues
that may otherwise be difficult to explore. Books
allow children an opportunity to identify with
the characters, examine problems and solutions,
and through discussion, find application in their
own lives.

Millicent Min, Girl Genius is told through the
eyes of Millicent as she learns to deal with bully-
ing, family separation, and developing friend-
ships. Rather than write a sequel, Lisa Yee
chose to take the same summer and tell the sto-
ry through different characters’ eyes. The se-
cond book, Stanford Wong flunks Big-Time, ex-
plores the view of Stanford, a gifted athlete who
underachieves in school. After failing sixth grade
English, his parents employ Millicent, his arch-
enemy, to tutor him over the summer as he re-
takes his English class. A third book, So Totally
Emily Ebers, is told through the eyes of Emily,
the young girl who befriends Millicent and falls
head over heels for Stanford.

Yee has used wit and humor to tell the story
of three likeable characters as they share their
strengths, reveal their quirky sides, and react to
various family dynamics. Though each book can
stand on its own, readers will enjoy revisiting the
summer and learning more about each uniquely
-gifted character’s point of view. Yee’s stories
provide a space for discussing the ups and
downs of growing up gifted.

Note: 2003 Sid Fleischman Humor Award Win-
ner; 800 Lexile/ 6t grade reading level.

Halsted,J. (2002). Some of my best friends are
books. Scottsdale, AZ: Great Potential
Press, Inc.

Do you have a book you think would
resonate with gifted students? Send
book reviews to:

brenda.maier@okstate.edu
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| they can become. The Gifted Education web page offers many resources, opportunities, and
| requirements for your programs. Check out the web page on the State Department of Edu-
| cation’s site at <sde.state.ok.us>. If you need technical assistance or professional develop-
Iment for your staff please contact me. I am only an email or phone call away! With the use
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Sara Smith i
Gifted and Talented |
State Department of Education :
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Sara_Smith@sde.state.ok.us :
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Have a website that Here are a few sites to try:
would benefit gif'ted e Khanacademy.org : This site has 2,400

videos perfect for independent study.

P it!
students? Share it! e Funbrain.com - “Rooting out Words:”

Send them to: A fun way to learn those Latin roots,
with different levels of difficulty.
brenda.maier@okstate.edu

e teachingtolerance.org - Check out the
Civil Rights-era primary documents.

i Keeping In Touch

|

\Address: Voice Mail: !:
j'OAGCT Leave a message at: 888-398-0250. :|
IIP.O. Box 721855 A board member will return your call. i:

::Norman, OKk. 73070 il
|

il The viewpoints and opinions in the OAGCT newsletter are those of the contributor.
iI We encourage all members to contribute articles expressing their views. il

o Please send submissions to: brenda.maier@okstate.edu i
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FAMILY FOCUS

Research Opportunity for Parents of Gifted Children...

It’s not often that we can participate in research that allows us to tell about our personal experiences with
our own gifted children. Researchers at Columbia University's Paul F. Lazarsfeld Center for the Social Sci-
ences are studying how children who are unique in some way are identified and develop. They are currently
collecting stories from parents with children who have been identified as gifted, children who have “unique
artistic, scientific, or physical abilities.” This research team is also looking for children on the autism spectrum
and children who have been identified as having attention disorders , which as we know may also be exhibited
in gifted children who are twice-exceptional.

Though the researchers acknowledge that all children are unique, the goal of study is to identify how chil-
dren with unique developmental abilities or trajectories develop over early childhood. Parents have different
experiences and observations of their child's development, and they have different personal resources with
which they access services or programs. Parents also differ in the type and extent of their support networks
and social relations. Finally, parents make different decisions when finding the right academic, extra-
curricular, or other placements for their children. For parents of gifted children, this is an opportunity tell your
stories.

Parents can participate in this research through an online, semi-structured survey:
http://uniquechildstudy.org. If you want to know about Columbia’s research before you participate, contact
them through e-mail at uniquechildstudy@columbia.edu or by telephone at 212-854-3440. They also have a
Facebook presence at http://www.facebook.com/pages/Unique-Child-Study/171533039569039.

As a parent of gifted children, I have very unique and different experiences with my three gifted children
as [ am sure many of you also have. Let’s take this unique opportunity to share our wealth of experiences to
contribute to the knowledge of gifted.

Linnea Van Eman PhD.
President-Elect OAGCT

E R EEREERERERERERRERERERERERERRERERRER R ERERERREREDR

IT WAS DR. DANIEL GOLEMAN WHO BROUGHT THE TERM EMOTIONAL INTELLIGENCE (ED TO A
WIDE AUDIENCE WITH HIS BOOK BY THE SAME TITLE. HE HAS TRANSFORMED THE WAY THE
WORLD EDUCATES CHILDREN AND RELATES TO FAMILY, FRIENDS, AND BUSINESSES. A PROLIFIC AU-
THOR, DR. GOLEMAN CURRENTLY LECTURES GLOBALLY TO EDUCATORS, BUSINESS EXECUTIVES,

PARENTS, AND COMMUNITY LEADERS.

MARK YOUR CALENDARS FOR OCTOBER 4, 2011, TO ATTEND ONE OF THE TWO CONVENIENT SES-
SIONS MORNING OR EVENING) WHEN DR. DANIEL GOLEMAN WILL BE ON THE UCO CAMPUS IN ED-

MOND, OKLAHOMA. SEE FOLLOWING BROCHURE FOR MORE INFORMATION)
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COMMUNITY EDUCATIONAL OPPORTUNITY presents:

Daniel Goleman, Ph.D.
Tuesday, October 4, 2011 - University of Central Oklahoma

It was Dr. Daniel Goleman who brought the term “emotional intelligence” (El) to a wide audience with his book by the same title,
and he has transformed the way the world educates children and relates to family, friends, and businesses. A prolific author, Dr.
Goleman currently lectures globally to educators, business executives, parents and community leaders.

The Harvard Business Review called EI — which discounts 1Q as the sole measure of one’s intelligence — “a revolutionary, paradigm-
shattering idea.” Emotional Intelligence has been a runaway success worldwide — translated into 30 languages, with over five million cop-
ies in print. His concept of Social Intelligence explores the groundbreaking neuroscience behind everyday interactions and what it means
for success in life.

His follow-up bestseller, Working With Emotional Intelligence, examined El in the workplace, outlining its vast importance in achieving
success in any professional setting. Primal Leadership (co-written with Richard Boyatzis and Annie McKee) unveiled new scientific evi-
dence that a leader’s emotional competencies have an enormous impact on group performance and an organization’s bottom line.

Dr. Goleman co-founded the Collaborative for Academic, Social and Emotional Learning at the Yale University Child Studies Center, (now
at the University of Illinois, Chicago), with the mission to help schools introduce emotional literacy courses. Such courses are currently
implemented globally in schools.

In 2008 The Wall Street Journal included Dr. Goleman in its top 10 ranking of influential business thinkers. He was also named one of the
top 10 business intellectuals by the Accenture Institute for Strategic Change. He was twice nomlnated for the Pulitzer Prize and awarded
the American Psychological Association’s Lifetime Achievement Award. Y <
Dr. Goleman is expanding his article, What Makes a Leader?, the most
requested reprint in the history of the Harvard Business Review, into a book of
the same title, to be released in the fall of 2012.

Benefits of participation:

* Gain practical ideas for promoting emotional and social intelligence in your
classroom, workplace, and family!

* Determine a leader’s role in impacting emotions and behavior!

* |dentify ways — for leadership at all levels of your school or workplace — to
implement primal leadership and management!

* Be inspired as you join us for a day of extraordinary leadership!
Registration: $25/person

¢ Deadline: Tuesday, September 20

e To register: www.uco.edu/ceo or (405) 974-5599

Speci al pricing of $20/person if oy

cal 9784699 to register your | arge g

Schedule for October 4, 2011

Two convenient sessions (morning OR afternoon) to choose to attend:

8:45-10:30 am

Keynote Address with Questions & Answers
10:30-11:30 am

Book Signing

1:45-3:30 pm

Keynote Address with Questions & Answers
3:30-4:30 pm

Book Signing
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Successful Strategies for Serving
Gifted/Talented Students

OAGCT is a state affiliate of the National Association of Gifted Children (NAGC), a na-
tional organization responsible for research and support of gifted and talented services.
Gifted programs can and should use a variety of methods for serving gifted and talented
students. Research has been done on the following strategies, and you can find the follow-
ing information as well as additional resources on www.nagc.org

Thanks to research in the field of gifted education, we know that classroom strategies
such as grouping, curriculum compacting, acceleration, and pull out/special programs
not only increase individual achievement, but also promote total school improvement,
even in classrooms and schools with learners performing at or below proficiency.

Strategies Shown to be Successful:

Grouping by achievement and ability is successful when there is significant and mean-
ingful curricular adjustment based on student ability and specific levels of achievement.
Advanced, average, and struggling learners profit from programs that adjust the curricu-
lum.

Curriculum Compacting eliminates previously mastered curriculum, allowing stu-
dents to use the time gained with challenging learning opportunities.

Pull-out, Separate Classes, and Special School Programs present gifted children with
opportunities to show higher achievement than gifted students who were not in such pro-
grams, and in most cases, higher achievement than those from within-class programs.

Acceleration is one of the cornerstones of exemplary gifted education practice, with
more research supporting this intervention than any other in the literature on gifted stu-
dents. Acceleration has long been used to match high level student ability and specific tal-
ent with optimal learning opportunities.

Donna Walker,

Director of Gifted & Advanced Placement
Programs, Norman Public Schools

(405) 366-5837

Fax (405) 573-3505
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THE IMPORTANCE OF ASKING QUESTIONS
IN THE CLASSROOM

BY SANDRA LUNDAK, PRESIDENT OF OAGCT

If you have read Chere' Sammon's formative assessment piece (p. 14) based on the
book, Advancing Formative Assessment in Every Classroom, by Moss and Brookhart, you
may be familiar with the chapters on asking strategic and effective questions. Of particu-
lar interest to me was chapter 6, “Enriching Classroom Discourse: Planning for and Ask-
ing Strategic Questions.”

I have long been a believer in asking questions beyond the remembering level
(Bloom’s). As a teacher of Junior Great Books, I know questioning is a valuable way of
learning for both teacher and student. In this program, students are taught to think as
they read, constantly questioning the content and the author’s choice of words. Our stu-
dents read with pencils in their hands, even (gasp) writing questions and comments in
the margins of their books.

According to Moss & Brookhart (2009), strategic questions share three characteristics:
they are planned; they help students harness the workings of their own mind; and they
use appropriate “wait time” to increase accountability and complexity of student respons-
es.

Questions can be utilized for many different purposes. They can be a way for the
teacher to diagnostically assess the students' learning and for the students to self-
monitor or assess their own learning. In addition to their function as a form of assess-
ment, strategic questioning yields rich, higher-level, meaningful classroom conversations.
These questions tend to be open-ended, requiring students to think beyond mere facts.
Strategic questioning should be a goal for all teachers because they advance student
learning and achievement.

Wait time can be difficult, but it is essential. Ten seconds can seem a lifetime. It is
important to explain to your students that “think time” is very important, because the
first and fastest answer is not always the best answer. Wait time allows students to give
more thoughtful and fully developed responses; these more thorough responses will pro-
vide a more accurate measurement of the students’ current understanding and ability.

Another strategy is to allow a think- pair-share time for students to learn to listen to
each other and evaluate their responses. This will aid them in monitoring and evaluating
their own knowledge. Just be sure to be flexible in the pairings, changing them or trying
“squares.”

Teacher questions can be an effective way to help students learn where they are,
where they are headed, and how to take the next best steps in student's own learning
journey. Students must see questioning as a productive way to contribute to classroom
dialogue and as a mind tool for learning.

The book I referenced in this article has many strategies and great examples of the
kinds of questions that can be used to generate the depth of questioning needed to aid in
assessing where students are in relationship to learning goals. It can also help students
develop their own road map for their own personal learning. In the next newsletter, I will
address how to differentiate levels of questioning.
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by Chere’ Sammons

As the upcoming school year approaches, I am taking in every precious summer day! Howev-
er, | am also attempting to keep my “professional juices flowing” by enjoying a summer read over
the topic of Formative Assessment, which will be more of a focus in the upcoming school year at
my particular site. The book I explored is Advancing Formative Assessment in Every Classroom: A
Guide for Instructional Leaders, by Connie M. Moss and Susan M. Brookhart. It is very informa-
tive, yet reader-friendly and extremely applicable for classroom teachers and school leaders.

Though I had heard the term “formative assessment,” I was fairly unfamiliar with the practice.
Upon learning more about it, I discovered it was something I was already doing a bit of...I was
simply unaware! I’'m sure that is the case with many of you as well.

Formative Assessment provides three basics for teachers and students:
1. Focus on learning goals.

Taking stock of where current work is in relation to the goal.
3. Taking action to move closer to the goal.

It’s pretty simple and when you look at it this way. You may be thinking, “What is new here?”
Over the past several years, it has been my experience that teachers have been using data to drive
classroom instruction. This is an excellent practice! Formative assessment just takes that a step
further to ensure that not only are the instructors aware of student progress and growth, but the
students are made aware of this growth, too. That is what makes this practice a bit unique. Ac-
cording to the text, “The research is clear: formative assessment works. It works because it has a
direct effect on the two most important players in the teaching-learning process: the teacher and the
student.”

Another tidbit that caught my attention in this text was taking students from being “goal-
setters” to “goal-getters”. Iloved this! For the past several years I have asked my students to set
SMART (Specific, Measurable, Attainable, Relevant, and Time-bound) goals as one of our first ac-
tivities in September. This has been a good practice and gives me more of an insight into my stu-
dents’ aspirations, which is valuable to me! However, this assignment will be modified a bit this
fall after reading the goal-setting guide found in this text. This year I will want to know why these
goals are important to my students. The students will be able to: share with me what makes the
goal realistic yet challenging; identify the benefits of reaching the shared goal; and understand the
consequences if the goal is not attained. I can’t wait. As I read further, I found that this is some-
thing students should be trained to do in all subject areas, all the time. Where is the student in
math? Where does she need to go? How will she get there? How will she know she has reached
her goal? It’s not a one-time goal-setting deal, this idea of formative assessment!

This leads me to my last point with formative assessment: questioning! Students should be able
to answer the following questions when asked: Where am I going? Where am I now? What strategy
or strategies can help me get to where I need to go? The continuous cycle of setting a learning target
and having strategies to reach the target are beneficial to all stakeholders...student, teacher, and
parent.

As you gear up for the new school year, I hope you will find some new learning to practice dur-
ing the upcoming year. Whether it is Formative Assessment or some other topic new to you, I
wish you the best year ever and encourage you to evaluate your practice to make it your
own perfect!
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Book Review: Jill Engel

Encouraging Your Child’s Math Talent:
The Involved Parents’ Guide

By Michael J. Bosse, Ph.D. and Jennifer V. Rotigel, Ed.D.

Most parents of the gifted are eager to support their child’s math talent in the best
way they can. Effective parental support involves knowing how to identify precocity in the
area of math, finding ways to advocate for the child in his or her school setting, providing
a “math-positive” home environment, and seeking out enrichment experiences that will
nurture math talent. This user-friendly guide for parents provides a wealth of information

on these topics and many other useful resources.

The book begins by aiding parents in recognizing the characteristics of a mathemati

cally advanced child. Some of these include: an ability to learn new math content quickly
and with few repetitions, a tendency to solve math problems in unusual ways, and a need
to know why an answer is correct. Formal identification becomes essential so that parents
have a basis from which to seek appropriate educational programs for their child. Expla-
nations of formal and informal assessments that are commonly used in identification are
outlined, as well as a list of suggested questions that parents should ask school adminis-

trators and teachers.

In order to ensure that the needs of gifted math students are met, parents will need
to advocate for equity in programming. The second section of the guide educates parents
on ways to partner with the school to provide equitable educational opportunities for all

students. Equitable differentiation options include acceleration, enrichment, and avoiding
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topical redundancy, more work instead of different work, and using gifted students as tu-

tors.

Whether parents are seeking activities and materials suitable for home schooling or
they are simply interested in making their home more “math-positive,” they will find sec-
tion three of this book to be a great reference. The authors suggest parents involve their
child in activities such as analyzing and recommending the best cell phone plan for the
family, calculating personal budgets, and measuring for landscape projects. This section
also deals with the role of tutors and/or mentors to provide academic and assistance and

motivation for advancement.

Finally, the book details enrichment opportunities for the talented math student,
which includes instructional materials, internet sources and periodicals, field trips, com-
petitions, etc. Connecting math with hobbies and interest in technology, for instance,

strengthens a child’s math abilities and may open up career opportunities in related fields.

Encouraging children to pursue independent investigations of math-related topics can be

effective and satisfying.

Although this book is intended to be a resource for parents, I have found it to be val-
uable from my perspective as an educator as well, for it is the successful partnership be-
tween parent and educator that leads to educational equity for students. This book is one
of a series on Encouraging Your Child’s Talent. I have found the guides on science talent

and writing talent to be equally useful.

Bosse, Michael J. & Rotigel, Jennifer,V. (2006 Rev. Ed.). Encouraging your child’s

math talent: The involved parents’ guide. Waco, TX: Prufrock Press.
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Web 2.0: Frequently Asked Questions

By Dana Stair

What exactly is Web 2.0?

That was my first question. It’s the web, but it’s interactive. Students can post things (i.e. reports,
podcasts, voice threads, glogs, etc.), and others can give them feedback.

How much does it cost?

Cost is always a concern of teachers. All of the sites listed below are absolutely free for teachers.

Is it safe?

This is another big concern of teachers. All of the sites listed below have hidden URL’s and/or
must sent out to invitees to be accessed.

How will it help my students?

Web 2.0 is another avenue for students to show evidence of their learning. It is also a great way for
students to have an audience for their work and receive feedback. Teachers can access the com-
ments and require other class members to review others’ work and comment. It is also a great way
for younger students to publish work. (I'm planning on using voice thread and pod casts with my
kindergarteners and 1st graders; even if writing is an issue, they can publish their research).

Where can I find good Web 2.0 resources?

These were taken from a Norman Public Schools site: https://sites.google.com/a/
norman.k12.ok.us/web20/

Presentations:

Wordle
Create word clouds online and save them as an image. Great conversation starter.
Prezi

Present information on an infinite canvas that allows users to zoom in and out.

Glogster
A Glog is an online poster which can be made up of text, images, music, and video.

Dipity
Create online, interactive timelines using video, pictures, and text.
VoiceThread

Collaborative, multimedia slide show that holds images, documents, and videos and allows people
to navigate slides and leave comments in 5 ways - using voice (with a mic or telephone), text, audio
file, or video (via a webcam).
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https://sites.google.com/a/norman.k12.ok.us/web20/goog_725299918
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Student Products:

Sync.in
A web based word processor that allows users to type on the same document at the same time.

Bubbl.us

Like Kidspiration or Inspiration but available online and allows users to collaborate.
Glogster

Again, Glog is an online poster which can be made up of text, images, music and video.
Animoto

Turn images and video into hip renditions. Super-easy, free, and quick ways to make videos.
Pixton

A comic creator that allows students to manipulate characters, scenes, and dialog.

Storybird
Collaborative storybook creator that is published online.

éc‘)Do you | ead your studentfs t‘rheyiéwpoi/ngstaqqdOigimignsmake

Ethem drink or do you try harder to make them

: [in the OAGCT newsletter are
ithirsty?6 :

_ Carter G. Woodson || those€ of the contributors. We

ilencourage all members to con-

tribute articles expressing their

il views.

Are you interested in serving on the OAGCT Board of Directors?
Please contact President Sandra Lundak at:
sandra.lundak@jenksps.org or sscovillawcox.net

& Call to Action!

0 Is there something you would like to see in the OAGCT newsletter?
0 Do you have something interesting or informative to share with Oklahoma’s gifted network?

Please send submissions to: brenda.maier@okstate.edu
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Ability Grouping vs. Tracking

The NAGC Question’l s t here a difference [
58th Annual |grouping® and “tracking?®
Convention Answer:Yes, there is a difference! Tracking is an

will be held in outdated notion, a rigid sorting of students into dif-
ferent pathways, like a career and college track. To-

New Orleans,

o day®s ability grouping is a
Louisiana ment based on what each stu
this year. and needs are.
Make plans to attend the confer- To learn more, please visit

http://www.accelerationinstitute.org & click A Nation
Deceived p. 60). This free document contains the
For more information, visit results of decades of research on acceleration, too.

WWW.Nagc.org

ence from November 3-6, 2011.

—

ww-
Webinars on Wednesdays
? NaHonal Association For Giftred ChilAven

NAGCO6S WEBI NAREDNESDAWS SERIES

e brings high quality professional development to your desktop
e requiresnotravell Dondt | et funding challenges or travel resgtriocf
training and information you need to be effective.

e is designed for classroom teachers, counselors, graduate students, parents, g/t coordinators, and
administrators

e connects youto expertsin the field who will share practical advice, as well as updates on the latest
issues in gifted education.

bringstop -not ch educati onal content to your home, office, or
e are held "live" via the Internet, giving you the ability to listen,view slides, access handouts, and

pose questions to presenters for just $29 per session!
[ )

Convenient. Relevant. Affordable.

Wednesday, August 12, 11:00 am - 5:00 pm
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COMMON GIFTED EDUCATION MYTHS

Submitted by Donna Walker; Source: www.nagc.org

* Gifted students don't need help; they'll do fine on their own

* That student can't be gifted; he's receiving poor grades

* Teachers challenge all the students, so gifted kids will be fine in the regular classroom

* Gifted students are happy, popular, and well adjusted in school

* Gifted students make the other students smarter by providing a role model or a challenge
* This child can't be gifted; he has a disability

* All children are gifted

* Our district has a gifted and talented program; we have AP courses

* Acceleration placement options are socially harmful for gifted students

* Gifted education requires an abundance of resources

* Gifted education programs are elitist

MYTH: GIFTED STUDENTS DON’T NEED HELP; THEY’LL DO FINE ON THEIR OWN

TRUTH: Would you send a star athlete to train for the Olympics without a coach? Gifted stu-
dents need guidance from well-trained teachers who challenge and support them in order to ful-
ly develop their abilities. Many gifted students may be so far ahead of their same-age peers that
they know more than half of the grade-level curriculum before the school year begins. Their re-
sulting boredom and frustration can lead to low achievement, despondency, or unhealthy work
habits. The role of the teacher is crucial for spotting and nurturing talents in school.

MYTH: TEACHERS CHALLENGE ALL THE STUDENTS, SO GIFTED KIDS WILL BE
FINE IN THE REGULAR CLASSROOM

TRUTH: Although teachers try to challenge all students they are frequently unfamiliar with the
needs of gifted children and do not know how to best serve them in the classroom. The National
Research Center on Gifted and Talented (NRC/GT) found that 61% of classroom teachers had
no training in teaching highly able students, limiting the challenging educational opportunities
offered to advanced learners. A more recent national study conducted by the Fordham Institute
found that 58% of teachers have received no professional development focused on teaching aca-
demically advanced students in the past few years. Taken together, these reports confirm what
many families have known: not all teachers are able to recognize and support gifted learners.

MYTH: GIFTED STUDENTS MAKE OTHER STUDENTS SMARTER BY PROVIDING A
ROLE MODEL OR A CHALLENGE

TRUTH: In reality, average or below-average students do not look to the gifted students in the
class as role models. They are more likely to model their behavior on those who have similar ca-
pabilities and are coping well in school. Seeing a student at a similar performance level succeed
motivates students because it adds to their own sense of ability. Watching or relying on some-
one who is expected to succeed does little to increase a struggling student’s sense of self-
confidence. Similarly, gifted students benefit from classroom interactions with peers at similar
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MYTH: ALL CHILDREN ARE GIFTED

TRUTH: All children have strengths and positive attributes, but not all children are gifted in the
educational sense of the word. The label “gifted” in a school setting means that when compared to
others his or her age or grade, a child has an advanced capacity to learn and apply what is learned
in one or more subject areas, or in the performing or fine arts. This advanced capacity requires
modifications to the regular curriculum to ensure these children are challenged and learn new ma-
terial. Gifted does not connote good or better; it is a term that allows students to be identified for
services that meet their unique learning needs.

MYTH: ACCELERATION OPTIONS ARE SOCIALLY HARMFUL FOR GIFTED STUDENTS

TRUTH: Academically gifted students often feel bored or out of place with their age peers and
naturally gravitate towards older students who are more similar as “intellectual peers.” Studies
have shown that many students are happier with older students who share their interest than they
are with children the same age. Therefore, acceleration placement options such as early entrance
to Kindergarten, grade skipping, or early exit should be considered for these students.

MYTH: GIFTED EDUCATION PROGRAMS ARE ELITIST

TRUTH: Gifted education programs are meant to help all high-ability students. Gifted learners
are found in all cultures, ethnic backgrounds, and socioeconomic groups. However, many of these
students are denied the opportunity to maximize their potential because of the way in which pro-
grams and services are funded, and/or flawed identification practices. For example, reliance on a
single test score for gifted education services may exclude selection of students with different cul-
tural experiences and opportunities. Additionally, with no federal money and few states providing
an adequate funding stream, most gifted education programs and services are dependent solely on
local funds. This means that in spite of the need, often only higher-income school districts are
able to provide services, giving the appearance of elitism.

MYTH: THAT STUDENT CAN’T BE GIFTED; HE’S RECEIVING POOR GRADES

TRUTH: Underachievement describes a discrepancy between a student’s performance and his ac-
tual ability. The roots of this problem differ, based on each child’s experiences. Gifted students
may become bored or frustrated in an unchallenging classroom situation causing them to lose in-
terest, learn bad study habits, or distrust the school environment. Other students may mask their
abilities to try to fit in socially with their same-age peers. No matter the cause, it is imperative
that a caring and perceptive adult help gifted learners break the cycle of underachievement in or-
der to achieve their full potential. See ERIC digests on underachievement in gifted

boys; underachievement of minority students.

MYTH: GIFTED STUDENTS ARE HAPPY, POPULAR, AND WELL ADJUSTED IN SCHOOL

TRUTH: Many gifted students flourish in their community and school environment. However,
some gifted children differ in terms of their emotional and moral intensity, sensitivity to expecta-
tions and feelings, perfectionism, and deep concerns about societal problems. Others do not share
interests with their classmates, resulting in isolation or being labeled unfavorably as a “nerd.” Be-
cause of these difficulties, the school experience is one to be endured rather than celebrated. It is
estimated that 20 to 25% of gifted children have social and emotional difficulties, about twice as
many as in the general population of students.
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MYTH: THIS CHILD CAN’T BE GIFTED, HE HAS A DISABILITY

TRUTH: Some gifted students also have learning or other disabilities. These “twice-exceptional”
students often go undetected in regular classrooms because their disability and gifts mask each
other, making them appear “average.” Other twice-exceptional students are identified as having a
learning disability and as a result, are not considered for gifted services. In both cases, it is im-
portant to focus on the students’ abilities and allow them to have challenging curricula in addition
to receiving help for their learning disability.

MYTH: OUR DISTRICT HAS A GIFTED AND TALENTED PROGRAM: WE HAVE AP COURSES

TRUTH: While AP classes offer rigorous, advanced coursework, they are not a gifted education
program. The AP program is designed as college-level classes taught by high school teachers for
students willing to work hard. The program is limited in its service to gifted and talented students
in two major areas: First AP is limited by the subjects offered, which in most districts is only a
small handful. Second it is limited in that, typically, it is offered only in high school and is general-
ly available only for 11th and 12th grade students. Coupled with the one-size-fits all approach of
textbooks and extensive reading lists, the limitations of AP coursework mean that districts must
offer additional curriculum options to be considered as having gifted and talented services.

MYTH: GIFTED EDUCATION REQUIRES AN ABUNDANCE OF RESOURCES

TRUTH: Offering gifted education services does not need to break the bank. A fully developed gift-
ed education program can look overwhelming in its scope and complexity. However, beginning a
program requires little more than an acknowledgement by district and community personnel that
gifted students need something different, a commitment to provide appropriate curriculum and
instruction, and teacher training in identification and gifted education strategies.

|
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Oklahoma Association of Gifted, Creative and Talented
Awards & Scholarships

Application forms available at: o0ag:«¢
Each year OAGCT provides a number of awards and scholarships. They are:

e TheOut st andi ng S dsrpresenter in Aecognition of sustained efforts to make a dif-
ference for Oklahoma’s gifted and talented students. Anyone actively involved in a personal effort to
improve gifted and talented education in Oklahoma is eligible to receive this award, including teach-
ers, consultants, administrators, and others. Anyone may submit a nomination. Applications due
Jan. 15.

e« TheAdv ocacy,amnevwaaward, is presented in recognition of public support for Oklaho-
ma’s gifted and talented students to the Legislature, colleges and universities, local school districts,
and/or the Oklahoma State Board of Regents. Anyone actively involved in improving gifted and tal-
ented education is eligible to receive this award. Anyone may submit a nomination for the award.
Applications due Jan 15.

e TheCheryl Kennedy Me moisa $800 grahtaivardedhto edircatqgrs for financing
advanced education, a research project, or training in gifted and talented education. Applications
due Jan 15.

e TheGi fted OKkKI ah o ma isa schotarshipdax teachens of gifted students to pursue

college course work or a master’s degree in the field of gifted education. The scholarship is provid-

ed with the stipulation the course work is completed with an A or B, the recipient is willing to turn in a

copy of the grade or a letter from the professor with a grade, and the teacher is working or planning

to work in an Oklahoma school in gifted education. Then scholarship money will be provided in a

timely manner. Applications are taken throughouttheyear.( See f ol |l owi ng page fo

e TheAwar ds of Efour awardseohadJeS. Savings Bond and a Certificate of Excellence,
are designed to recognize excellence in young children in the state of Oklahoma in the areas of Aca-
demics, Community Service, the Arts, and Leadership. Use the NAGC Nicholas Green Distin-
guished Student Award Application. Applications due Jan 15.

e TheBeverly Riggs Ca paysupto $500 taward sumnper camp attendance for a
gifted student. The camp must be in the area of academic or artistic enrichment and/or acceleration.
Applications due Jan 15.
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Gifted Oklahomans Foundation
and

Oklahoma Association of the Gifted, Creative & Talented
Scholarship Application for University Coursework
(Revised August , 2011)

Name:
Address:
City/State/Zip:
E-mail Address:
School District:
School Site:
Educational Background:

Hours in GT education completed:

Hours planned this semester:
Course title:

Institution:

PLEASE ATTACH AN EXPLANATION OF WHY YOU ARE TAKING THE CLASS.

FRAKAFEAKAFEAIAFEAFAFEA KA KA K AFEA KA T AT A AFEA A TR K AFE A I ARE A ARE A AR AR
Scholarship Requirements:
1. Currently you must be planning to teach or be teaching gifted education in Oklahoma schools.
2. You must be a member of OAGCT. (Application at www.oagct.org.)
3. If you are not in a university program, for any course in gifted education, $300 will be awarded.
4. If you are in a masters program in gifted education, for any course, $300 will be awarded.
Process:
1. Application (at www.oagct.org) must be submitted at the beginning of the course semester.
2. You will be notified immediately upon receipt of application approval.

3. If approved, send proof of final grade for course (must be A or a B). $300 will be awarded to you at
that time.

4. If scholarship is granted, recipient is required to present a breakout session at the OAGCT Spring
Conference, in solo or with others who have received the scholarship in the past year, focusing on
what was gained from the funded coursework.

-E-mail completed application and final grade to:  HullDe2@tulsaschools.org
-Regular mail can be sent to: Dr. Debra Hull, 2240 S. Troost, Tulsa, OK, 74114
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Oklahoma Association of Gifted, Creative and Talented
Nomination for the Advocacy Award

Each year the OAGCT Advocacy Award is presented in recognition of public support for Okla-

homads gifted and talented students by an individu
ties, local school districts, and/or the Oklahoma State Board of Regents. Anyone actively in-

volved in improving gifted and talented education is eligible to receive this award. Anyone may

submit a nomination for the award. Please use this form to nominate any qualified person.

Nominee

(@}
2}

Nomi nee Position/ Occupation

Addr ess

(@}
2}

Nomi nee

(@}
2}

Nomi nee City/ Statel Zip

(@}
2}

Nomi nee Advocacy contributions (brief synopsi s

On a separate page, provide a detailed narrative
gifted education and your reasons for nominating this person.

Nominated By

Address

City/State/Zip

Phone (Home) Phone (Work)

How long have you known the nominee?

Nomination forms and narratives

must be postmarked no later than January 15.

Mail to:  OAGCT, Outstanding Service Award Nominations
P.O. Box 60448, NW Station , Oklahoma City, OK 73146 - 0448
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OAGCT MEMBERSHIP APPLICATION

Yes, | want to become a member of OAGCT
o New Member
o Membership renewal

Name

Address

City

State and Zip

Phone

E-mail Address
School District

Individual membership: $25.00 per year
____ Student

_ Parent

_____Teacher of Gifted Students

__ Regular Education Teacher

Administrator
Other
Donation of $2 or more to our teacher scholarship fund for college classes

Institutional Membership: $250.00 per year

Institutional Memberships are for school districts. These memberships include 5 newsletters
per quarter that a district may copy and distribute to its employees. Employees of these dis-
tricts may register for OAGCT conferences and pay the member’s fee.

Checks should be written to OAGCT.
Mail your check and this form to:
OAGCT Membership Chair

P. O. Box 60448 N. W. Station
Oklahoma City, OK 73146-0448

Join online at: www.oagct.org Click the “Join OAGCT” hyperlink on the right.
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OAGCT Board of Directors 2011-2012

President: Sandra Lundak (Jenks Public Schools)
President Elect: Dr. Linnea Van Eman (Tulsa Public)
Rec. Secretary: Chere’ Sammons

Corr. Secretary: Gina Lewis (University School at TU)
Treasurer: Michelle Walsdorf-Grady (Norman)
Conference Chairs: Donia Doudican (Sapulpa)
Tressa Wilson (Mid-Del)

Encyclomedia Reps:

Past President Donna Walker (Norman)

Glenda Choate (Edmond), assistant
Membership/Tech/Webmaster: Dana Stair (Norman)
Parent Committee: Elisabeth Craig

Advocacy Committee:

Dr. Debra Hull (Tulsa Public Schools)

Dr. Linnea Van Eman

Molly Caram

Awards Co-Chairs:

Debra Price (University School at Tulsa)

Clara Sutherland (Tulsa Public)

Curriculum: Cathryn Morris (Jenks)

Newsletter Editor: Brenda Maier

GO Foundation Rep: Dr. Toni Pantier (Midwest City)
Dr. Debra Hull

State Dept. Reps: Sara Austin

Cathy Douglas
Key Note Committee: Molly Caram
Dr. Linnea Van Eman

Debra Price

sandra.lundak@jenksps.org/sscovil@cox.net

lve_ed2@sbcglobal.net /vanemli@tulsaschools.org

chere.sammons@jenksps.org

gina-lewis@utulsa.edu

mwalsdorfg@norman.k12.ok.us

doniad@sapulpaps.org

twilson@mid-del.k12.ok.us

donnaw@norman.kl12.ok.us

glenda.choate@edmondschools.net

dstair@norman.kl12.ok.us

familyofboyz@cox.net

HullDe2@tulsaschools.org

lve_ed2@sbcglobal.net/vanemli@tulsaschools.org

mollycaram@hotmail.com

debra-price@utulsa.edu

southcl@tulsaschools.org

Cathryn.Morris@jenksps.org

brenda.maier@okstate.edu

tpantier@mid-del.k12.0k.us/tpantier@aol.com

HullDe2@tulsaschools.org

Sara_Austin@sde.state.ok.us

Cathy Douglas@sde.state.ok.us

mollycaram@hotmail.com

lve_ed2@sbcglobal.net/vanemli@tulsaschools.org

debra-price@utulsa.edu
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